Safeguardmg LN Jcma C_urrLcuLum:

*The curriculum examples prov‘Lded are jus’c a selection of examp[es show'mg how we meet each area of Safeguardtng.
There are a lot more examp[es on individual subjec’c curriculum maps. *

Safeguarding / Child Protection:

Key St
G'en.er(ll. WhOl.e SChOOl. Ear[g Years €y age Lower Keg Upper Keg Stage
Foundation Stage: One: Stage Two: Twor
e Designated Safeguarding Leads (DSL) in school X 7 Information on Information on specific Information on specific Information on specific
specific areas of areas of Safeguarding/ areas of Safeguarding/ areas of Safeguarding/
Safeguarding/Child Child Protection provided | Child Protection provided | Child Protection provided
¢ CPOMS - communicates and records any Safequarding so there is clear Protection provided below: below: below:
communication across school. Appropriate people are aware of any concerns below:
to monitor. Shared responsibilities Shared responsibilities LI. to recognise reasons for
LI to recognise reasons for fules and laws; consequences
o Sa‘FeguardLng schedule details et for all staff. 5 Tneseding LI. about what rules are, rules and Lasz: consequencesjof not adhering to rules and
safequarding in why they are needed, and fpof not adhering to rules laws
ear[g ears gdoc why different rules are and laws La. to recognise there are
e All staff took part in annual safeguarding training so staff can spot sharidy with teqm | needed for different L. to recognise there are human rights, that are there
possible signs and how to report this to ensure the safety of our children leader situations human rights, that are therefto protect everyone
in school. ' LR. how people and other o protect everyone L3. about the relationship
e Daily rick living things have different |3. about the relationship  |etween rights and
aty s needs; about the between rights and responsibilities
‘o ® Regular Training and policy updates given to all staff. Weekly safeguarding asse;sgxentts responsibilities of caring responsibilities L&. the importance of
g upda{:es in Staff /SLT/Support meetings carrted out. for them L4. the importance of having compassion towards
_-'j L3. about things they can  having compassion towards |others; shared responsibilities
o] _ : _ - ® Careful and do to help look after their pthers; shared responsibilitiesjwe all have for caring for
- e Safeguarding officer in place to support families. th h ’c' ' _ o
c f}:oug ":jee tnNgs | environment. we all have for caring for |other people and LLvmg
o with proviaers, other people and living things; how to show care
E e Safeguarding Policy- updated annually and approved by Governors. parents and Communities things; how to show care and concern for others
) careers to ensure L4. about the different and concern for others Communities
- d inf ti it i
Q. L Safeguardtng and Childline pos’cers across so children are aware of a way to (mL t,m O,Zma o groups they belong to Commbunities L6. about the different
£ ¢ i th ied or if something has h d relating to 15 about the different L6, about the different  fgroups that make up their
= report concerns i ey are worried or if something has happened. safequarding s roles and responsibilities remps etk male wo Sholr  |sommuntiy whets Iy b @
shared. people have in their community what living in alcommunity means
e Children encouraged to get help/support in many ways. They have community community means L7. to value the different
multiple ways of expressing concerns: worry boxes, zones of regulation L6. to recognise the ways 7. to value the different lcontributions that people and
dLsp[ag i dlesaraai. encouraged to speak to any adulls PEHE lacser. theg are the same as, and |contributions that peop[e groups make to the
Mu H Mind different to, other people and groups make to the community
J fappy Witn community L8. about diversity: what it
L8. about diversity: what it |means; the benefits of living
e Collective Worship and Class Assemblies e.g. How we keep you safe means; the benefits of livingiin a diverse community;
in school, NSPCC. Online safetg. in a diverse community; about valuing diversity
about valuing diversity within communities
within communities L9. about stereotypes; how
® Direct teaching of protected characteristics across assemblies and S A e T nega’ctvzij
curriculum. they can negatively influence behaviours and
influence behaviours and attitudes towards others;
Information on specific areas of Safeguarding/Child Protection provided attitudes towards others; strategies for challenging

below: strategies for challenging stereotypes

stereotypes LIO. about prejudice; how to

L10. about prejudice; how to fecognise behaviours/actions




recognise behaviours/actions
which discriminate agatnst
others; ways of responding to
it if witnessed or
experienced

which discriminate agatnst
others; ways of responding to
it if witnessed or
experienced

Sexual Harassment:

includes: Sexual comments. Sexual “jolces" or taunting.

Sexual harassment refers to unwanted conduct of a sexual nature that can occur online and offline and both inside and outside of school. This

Implementation:

Genera[ WI’IOLQ SCI’IOOL

Early Years
Foundation S’cage:

Keg S’cage One:

Lower Keg S’cage Two:

Upper Keg S’cage Two:

PSHE curriculum Llinks. The learn'Lng blocks Re[atlonshlp
and, Grow'Lng Up enables learn'Lng around r'Lght/wrong,

consent, how to get help.
Deslgna’ced Safeguard'tng Leads (DSL) in school x/.

CPOMS - communicates and records any Safeguardtng
so there is clear communication across school.

APPFOPFLQ{ZQ peop[e are aware O‘F ang concerns tO rnon'Ltor.

ALl staff take part in Kirklees and in-house safeguardtng
training so Jcheg can spot poss'Lb[e signs of child abuse
and how to report this to ensure the safe’cy of our

children in school.
Safeguardlng officer in school.
Safeguardtng Po[ch

Safeguardtng and Childline pos’cers across so children are
aware of a way to repor’c concerns if ’cheg are worried or

if some’chlng has happened.

Children encouraged to ge’c he[p/suppor’c in many ways.
Theg have rnu[’c'Lp[e ways of expressing concerns: worry

boxes, zones of regula’cton dLsp[ag in c[assroom, encouraged

to speak to any adult, PSHE Llesson.

Collective Worship and Class Assemblies e.g. How we keep
you save in school. NSPCC- promoting healthy

relationships lessons, Online safety.

Talk PANTS NSPCC.

BOOI(S

https://www.mgbodgtsmgbod

u.c orn/teachers —corner-—

tutorial -4

Provide opportunities for
children to ptag in
different sized groups.

Plan activities that promote
turn -taking.

Encourage boys and girls to
play alongside one another
and avoid gender

s’cereo’cgang.

Ask children what they like
or dislike about an activity.
Help them express their
thoughts and feelings in
different ways and listen to
the views of others.

Where possLbLe, allow
children to decide whether
or not they want to join in
with an activity Help them
to say no” if they don't

want to do something.

Talk about the ways that
people are different and

similar. For example we

Alongside the whole school focus,
this is explored through the

curriculum areas. For example:

HR5 - Know the correct
names for the main parts of
the body (including external

genL’caLLo).

(SR)
RI3. to recognise that some
things are private and the
importance of respecting

privacy; those parts of their
body covered by underwear

are pero’ce

Rl4. that sometimes peopLe
may behave d'ucferen’dg online,
anLudLng bg pretendLng to be

someone ’cheg are not

RIS, how to respond sofe[g to
adults ’cheg don't know

RI6. about how to respond if
phystcal contact makes them
feel uncomfortable or unsafe

RI7. about knowing there are
sttuations when they should
ask for permission and also
when their permission should

be sought

Alongside the whole school
focus, this ts explored through
the curriculum areas. For
example:

PSHE

SR)
RAA. about privacy and

—~

personoL boundaries; what
is appropriate in
FrLendsths and wider
reLa’cLonsths (an[udLng

onLLne);

RAS. recognise different
types of physical contact;
what s acceptable and
unacceptable; strategies to
respond to unwanted

phgstca[ contact

RA6. about seekLng and
gLang permLssLon (consen’c)

in different situations

RA7. about keeping
something confidential or
secret, when this should
(e.g. a birthday surprise
that others will find out
about) or should not be
agreed to, and when it s
right to break a confidence
or share a secret

Alongside the whole
school focus, this ts
explored through the

curriculum areas. For
example:

PSHE
SR)
RAL. how to respond

SG,'FQLH QI’ICI.

—~

appropriately to adults
they may encounter
(in all contexts
an[udLng onLLne) whom

’cheg do not know

RA6. about seeking
and giving
permission (consenJc)
in different

sttuations

RAY. where to get
advice and report
concerns if worried
about their own or
someone else’s
personal safety

(an[udLng onLLne)

PSHE Association
Lessons directly on
consent and what
consent means.



https://www.mybodyismybody.c/
https://www.mybodyismybody.c/
https://www.mybodyismybody.com/teachers-corner-tutorial-4
https://www.mybodyismybody.com/teachers-corner-tutorial-4

may have different hair,
eye or skin colour but we

all eat, breathe and have

feelings.

Talk about personal space
and explain that some
people might like more or
less than others. Teach
children that it's OK to say
‘no” if they dont want

someone to touch them.

RI8. about the importance of
not keeping adults’ secrets
(only happy surprises that
others will find out about

eventually)

RIQ. basic techniques for
resisting pressure to do
something they dont want to
do and which may make
them unsafe

RA0O. what to do if ’chey feel

unsafe or worried for

themselves or others; who to
ask for help and vocabulary
to use when asking for help;
importance of keeping trying

until ’cheg are heard

PSHE Association Lessons on
consent ’chrough askmg for

permission to do ’chmgs

RA8. how to recognise
pressure from others to do
something unsafe or that
makes them feel
uncomfortable and
strategies for managing

this

RA4. where to get advice
and report concerns if
worried about their own or
someone else’s personal

safe’cg (an[udmg onLLne)

HRO - Understand the
rLgh’c to protect our bodies

from LnapproprLa’ce and
unwanted contact and the

meor’cance of peracg.

R8 - Understand the

difference between
acceptable and
unacceptable phystcal
contact and comfortable/
uncomfortable physical

contact.

Understand that
they have the right
to protect their
body from
inappropriate and
unwanted contact
and the importance
of privacy

Recogane the
importance of
permLssLon

seekLng/consent.




IncLudLng and not exhaustive of: PhgchaL and sexual abuse, Emotional harm, On and Offline Buugmg, Teenage Retaﬂonshtp Abuse,

Child on child:

and Criminal ExpLoL’catLor\. (More Information on spec'uctc areas below in this documerﬁc).

Groommg, Sexual

Implementation:

Genera[ WI’IOLQ SCI’IOOL

Earlg Ye ars FOU.F\dO.tLOh.

S’cage:

Keg S’cage One:

Lower Keg Stage Two:

Upper Keg Stage Two:

Our PSHE curriculum taught to every year group enables
learning around right/wrong, how to get help/support.
consequences of our actions, feel'mgs and emotions, consent,
relationships, how to keep ourselves safe etc. The learning

blocks enable learn'mg around this.

Medway and PSHE Association resources support
Jceach'mg children about hea[thg re[atlonshlps.

Positive rela’ctonshlps and behaviour are modelled bg staff
on a dallg basis to ensure children experlence what good

rela’ctonshlps Look Llike.
Deslgna’ced Safeguard’mg Leads (DSL) in school.

CPOMS - communicates and records any Safeguard'mg so
there is clear communication across school. Approprtate

people are aware O'F ang concerns to monitor.

All staff take par’c in Safeguard'mg tra'm'mg so staff can
spo{: posslble signs of these areas and how to report this to

ensure the safetg of our children in school.
Safeguardtng Po[ch.

Clear, shared behaviour po[ch an[ud'mg clear gutdance on

how to deal with different forms of child on child abuse.

Safeguardtng and Childline pos’cers across so children are
aware of a way to repor’c concerns if ’cheg are worried or

if something has happened.

Children encouraged to get help/support in many ways.
They have multiple ways of expressing concerns: worry

boxes, zones of regulation display in classroom, encouraged

to speak to any adult, PSHE Llesson.

Alongside the whole school
focus, this is explored
through the curriculum
areas.

For example:

PSHE:

FeeLLngs and Emotions

Understand that it is
OK to ask for heLp.

ReLa’cLonsths

Bemg aware of our own
needs and havmg
empa’chg for and

unde rs’candmg O'F OJC he rs

Iden’c'ucg risks to keep
ourselves and others

SCL'Fe.

Alongside the whole school
focus, this is explored through
the

curriculum areas. For example:

PSHE:
that their behaviour

can affect others.

FrLendsths
R6. about how peopLe

make friends and what
makes a good erendsth
R8. simple strategies to
resolve arguments between
friends positively

RA. how to ask for help
if a ‘FrLer\dsth is makmg

them feel unhappg.

Managmg hurtful

behaviour and buLLLJLng
RIO. that bodies and
‘FeeLLngs can be hurt bg

words and actions; that
people can say hurtful
things online

RIIl. about how people
may feel if they
experience hurtful
behaviour or buLLgLng
RI&. that hurtful
behaviour (o{ﬂme and
online) including teasing,
name-calling, bullying
and deliberately excluding
others is not acceptable;
how to report bullying
the importance of telling

a trusted adult

Alongside the whole school
focus, this is explored through
the

curriculum areas. For example:

FrLendsths
RIO. About the importance

of friendships; strategies
for building positive
friendships; how positive
friendships support
WeLLbeLng

RIIl. what constitutes a
positive healthy friendship
(e.g. mutual respect, trust,
truthfulness, loyalty,
kindness, generosL’cg, sharmg
interests and experiences,
support with problems and
difficulties) that the same
panchLes appLg to online
friendships as to face-to-
face relationships

RIQ. to recognise what it
means to know someone
online” and how this
differs from know'mg
someone face-to-face;
risks of communLca’ang
online with others not
known face-to-face

Rl4. that healthy
friendships make people
feel included; recognise
when others may feel
lonely or excluded;
strategies for how to
include them

RI6. how friendships can

Alongside the whole
school focus, this is
explored through the
curriculum areas. For

example:

PSHE
As LKSQ plus
Understand the nature

O_I’ld. COI’ISQCLLLQI’ICQS O'F

discrimination.

Understand how their
actions can affect
themselves and others and
the consequences their

behaviour can have.

Practice ask'mg for he[p and
know where to go for he[p.

Exp[a'm differences between
hea[’chg and unheaLthg

re[a’ctonshtps

Understand what constitutes
a heaLthg reLa’cLonsth and
the meor’cance of respec’cmg

others.

Understand how to recognise
who to trust and who not to

trust.

Continue to develop the skills
to form and maintain
positive and healthy

relationships.




Collective Worship and Class Assemblies e.g. How we keep
you safe in school, NSPCC, Online safety.

Visits for pol'Lce bu'le'Lng re[atlonshlps but also shar'mg

work on bul[glng, criminal and sexual exp[oL’ca’cLon.

We[[be'mg Ambassadors support the children with
Relaﬁonshlps.

Anﬁ—bullglng Week supports the children with
Relatlonshlps

Respecting self and

others

Ra&l. about what is kind
and unkind behaviour,
and how this can affect
others

RAA. about how to treat
themselves and others
with respect; how to be
polite and courteous
RA3. to recognise the
ways in which they are
the same and different
to others

RAL. how to listen to
other people and play

Cll’ld WOFI( COOPQFCLtLVQLH

change over time, about
making new friends and
the benefits of having
different types of friends
RI7. that friendships have
ups and downs; strategies
to resolve disputes and
reconcile differences
positively and safely

RI8. to recognise if a
{rLendsth (onLLne or
offline) ts making them
feel unsafe or
uncomfortable; how to
manage this and ask for
support if necessary

Managmg hurtful

behaviour and buLLgLng
RI9. about the impact of
buLLgLng, an[udmg of fline

and online, and the
consequences of hurtful
behaviour

RAO. strategies to respond
to hurtful behaviour
experLenced or witnessed,
offline and online
(anLudLng ’ceasmg, name -
calling bullying, trolling,
harassment or the
deliberate excluding of
others); how to report
concerns and get support
Ra&l. about discrimination:
what it means and how to

chaLLenge it

PSHE Association-
Consider approprta’ce and
inappropriate physical

contact and consent




Relationships and Sex Education:

ReLaJcLonsths and sex education (RSE) is Leammg about the emotional, soctal and phgchaL aspects of growing up, rethLonsths, sex, human sexuaLLch

and SQXU.O_L hQO_LJCh IJC ShOU.Ld equLp chLLdren qnd young

peopLe with the information, skills and positive values to have safe, fuLfLLLLng reLa’cLonsths.

Imp[emen’ca’cton:

Genera[ Who[e SChOOl.

Early Years
Foundation S’cage:

Keg S’cage One:

Lower Key
S’cage Two:

Upper Key Stage

TWOZ

Relationships and Sex Education (RSE) taught to every

year group ’chrough our PSHE currLcuLum. The learntng

blocks Grow'mg Up and Re[atlonshlps enable learnlng
around RSE.

Curriculum Map (progression document) with objectives

mapped ou’c 'FO[‘ each year group.

Staff have comple’ced Kirklees training for further
support the Jcea(:h'mg and [earn'mg of RSE.

Positive rela’clonshlps and behaviour are modelled bg
staff on a dallg basis to ensure children experLence

what good rela’clonshlps Look Like.

RSE Pollcg ou’cl'm'mg keg information such as intent,
our curriculum and information on withdrawal -

this is reviewed and approved bg Governors.

RSE Consultation with parents (on our webstte).
Parents know what children learn in each year
group, could view the RSE po[ch and resources and

I’\.(].d. access to SU.PPOFti.ﬂg resources 'FOF home.

New paren’cs are informed on RSE at the New Parents

Mee’ctng and directed to the RSE tab on the website.

NSPCC Assemblies to prodee the children with information
on how to keep themselves safe (Pantosaurus and PANTS

rule).

Cross curricular links through our Science curriculum
(Animals Inc Humans).

Wellbeing Ambassadors support the children with
Relationships.

Alongside the whole
school focus, RSE is
explored through the

curriculum areas.

For example:

PSHE/RSE.:

Recogntse that all

families are different

Understand how

members of a famLLg

can heLp each other

Be'mg aware of our

own needs CLI’ld_ hQVU’lg

empathg for and

unders’candmg of other

Alongside the whole school focus,
RSE is explored through the

curriculum areas,
For example:

PSHE/RSE.:

Families and reLa’cLonsths.
RI. about the roles different
people (e.g. acquaintances,
friends and reLa’ches) pLaH in
our lives

Ra. to Lden’cL‘FH the people
who love and care for them
and what they do to help
them feel cared for

R3. about different types of
families including those that
may be different to their own
R&. to identify common
features of family life

RS. that it is important to
tell someone (such as their
teacher) if something about
their family makes them

unhappg or worried.

Ourselves, Growing and
Changtng

Know the correct names for
the main parts of the body

(anLudLng external genLtaLLa).

Understand what physical
contact is acceptable,
comfortable, unacceptable and
uncomfortable.

Safe relationships

focus, RSE is explored
through the curriculum
areas.

For example:

PSHE/RSE:

Alongside the whole school

OUISQLVQS. G’ row'Lng and

Chang'mg

HA&5. about personal
identity, what
contributes to who
we are (eg.
ethnicity, family,
gender, faith,

culture, hobbtes,

LLkes/dLsLLkes)

HA7/. to recognise
thetir LndLdeuaLL’cg
and persona[

quaLLtLes

HA8. to identify
personal strengths,
skills, achievements
and interests and
how these contribute

to a sense of self-

worth

H35. about the new
opportunities and
responsibilities that
tncreasing
independence may

bring

Alongside the whole school
focus, RSE is exp[ored
leough the curriculum areas.

FOF examp[e:

PSHE/RSE:
LKSQ objec’c'wes plus:

OU.FSC[.VCS. Grow'mg (ll'ld.

Changmg

H30. to identify the external
genitalia and internal
reproduc’che organs in males and
females and how the process of
puberty relates to human

reproduc’cLon

H3l. about the physical and
emotional changes that happen
when approachmg and dur'mg
puberty (including menstruation,
key facts about the menstrual
cycle and menstrual wellbeing,

erections and wet dreams)

H3a&. about how hygiene routines
change during the time of
puberty, the importance of
keeping clean and how to

maintain persona[ hggLene

H3k. about where to get more
information, help and advice
about growing and changing,

especially about puberty

H33. about the processes of

reproduction and birth as




e Anti-bullying Week supports the children with
Relationships.

RI3. to recognise that some
things are private and the
importance of respecting
privacy; those parts of their
body covered by underwear
are private

R16. about how to respond if
physical contact makes them
feel uncomfortable or unsafe
RI7. about knowing there are
sttuations when they should
ask for permission and also
when their permission should
be sought

RI8. about the importance of
not keeping adults’ secrets
(only happy surprises that
others will find out about
eventually)

RIQ. basic techniques for
resLs’ang pressure to do
something they dont want to
do and which may make
them unsafe

RA0. what to do if they feel
unsafe or worried for
themselves or others; who to
ask for help and vocabulary
to use when asking for help;
importance of keeping trying

until ’cheg are heard

Plus, safe

relationships
objectives

part of the human Llife
cycle; how babies are

conceived and born’

HA6. that for some people
gender identity does not
correspond with thetr
biological sex

Explain how
emo’cLons/reLa’cLonsths change
as Jcheg approach and. move

Jchrough pubertg.

ExpLaLn differences

between heaL’chg and
unhea[’chg reLa’cLonsths.

Science:

(AIH) - Learn about the

chcmges experLenced tn

puber’cg.

(AIH) - Know[edge about
how to keep their bodies
healthy and how their bodies
might be damaged -
'mc[ud'mg how some drugs
and other substances can be

harmful to the human bodg.




Online Safety:

Online safef:y is the safe and responséb[e use of techno[ogy, an[uding the internet, email, text messages, and gaming devices. Its also known as

internet safefy, e-safefy, or web safefy.

Imp[emen’ca’cton:

Genera[ Who[e SChOOl.

Earlg )’e ars Founda’clon

S’cage:

Keg S’cage One:

Lower Keg S’cage Two:

Upper Keg Stage Two:

e Online and E—safetg mapped out as part
of the Compu’c'mg Curriculum and is
progressive Jchroughou’c school.

e PSHE curriculum links to Online Safe’cg.

o Compu’clng lead in school who oversees

Online Safe’cg.
e Online Safe’cg PoLch

e Headteacher shares information with
parents Jchrough the website and
newsletters on keep'mg their children safe

online.

Alongside the whole school focus,
Online Safetg is exp[ored fhrough

fhe currtcu[um areas. FOF examp[e:

PSHE.:

Understand the risks and

how to stay safe when

using technotogg.

Privacy and Security

I can identify some
stmple examples of my
personaL information (e.g.
name, address, erthdag,

age, Loca’cton).

Online Bullg'mg
I can describe ways that
some peop[e can be unkind

online.

Se[f—Image and Identtfg

I can recognise online or
offline that anyone can say
no'- ‘please stop'- I'll tell,
‘I can ask’ to somebody who
makes them feel sad,
uncomfortable, embarrassed

or upse’c

Alongside the whole school focus,
Online Safefy is exp[ored
fhrough the curriculum areas. For

exampLe:

PSHE:
Media L'L’ceracg & dLgL’cal

resilience

L7. about how the
internet and digital
devices can be used
safely to find things out
and to communicate with
others

L8. about the role of the
internet in everyday life
L9. that not all
information seen online tis

true

Health, wellbeing and
lifestyle

I can explain rules to keep
myself safe when using
technology both in and
beyond the home.

Online Reputations

I can describe how
angone’s online information
could be seen by others.

Alongside the whole school focus,
Online Safefy is exp[ored f/’lrough
the curriculum

areas. FOF‘ exampLe:

PSHE:
Media LL’ceracg & dLgL’cal

resilience

LIl recognise ways in which
the internet and social
media can be used both
positively and negatively
LI&. how to assess the
reLLabLLL’cH of sources of
information online; and how
to make safe, reliable choices
from search results

LI3. about some of the
different ways information
and data is shared and used
online, anLudLng for
commercial purposes

LI4. about how information
on the internet is ranked,
selected and targeted at
specL‘FLc individuals and
groups; that connected
devices can share
information

LIS. recognise things
appropriate to share and
things that should not be
shared on social media; rules
surrounding distribution of
lmages

L16. about how text and
images in the media and on
social media can be
manipulated or invented;
strategies to evaluate the

reliability of sources and

A[ongside the whole school focus, Online
Safetg is exp[ored H’lrough the curriculum areas.

FOF exampLe:

PSHE:
Media lL’ceracg & d'Lg'Ltal resilience

LI recognise ways in which the
internet and social media can be used
both posttively and negatively

LI&. how to assess the reliability of
sources of information online; and how
to make safe, reliable choices from
search results

Understand the importance of
protecting information par’ctcularlg
online.

Understand how to become dLtha[[g
responsLbLe and s’cag safe online.
Understand how to recognise risks
and how to report them.

Understand the importance of
showmg respec’c online, even when we
are anonymous.

Know that for most people the
internet is an integral part of life
and know how information and data
is shared and used online.

Know how to use mobile phones
responsLbLg.

Understand the benefits of rationing
time spent online and the risks of
excessive time spent on electronic
devices.

Identify safe user habits (time limits,
turning it off at night etc).

Managing hurtful behaviour and
bullying
RI9. about the impact of bullying,

including offline and online, and the

consequences of hurtful behaviour




identify misinformation
Managing hurtful
behaviour and bullying
RI9. about the impact of
bullying, including offline
and online, and the
consequences of hurtful
behaviour

RAO. strategies to respond
to hurtful behaviour
experLenced or witnessed,
offline and online
(anLudLng Jcects'mg, name -
calling, bullying, trolling,
harassment or the
deliberate excluding of
others); how to report
concerns and get support
Ra&l. about discrimination:
what it means and how to
challenge it

Safe relationships

RAA. about privacy and
personal boundaries; what
Ls approprLa’ce tn erendsths
and wider reLa’cLonsths
(anLud’mg onL'me);

RA3. about why someone
may behave differently
online, an[udmg pre’cendmg
to be someone they are
not; strategies for
recognising risks, harmful
content and contact; how
to report concerns

RAL. how to respond safely
and appropriately to adults
they may encounter (in all
contexts including online)

whom they do not know

Self-Image and
Identity

I can explain ways in
which someone might

change their tdentity

depending on what they

RAO. strategies to respond to hurtful
behaviour experienced or witnessed,
offline and online (including teasing,
name-calling, bullying, trolling,
harassment or the deliberate
excluding of others), how to report
concerns and get support

Ra&l. about discrimination: what it
means and how to challenge it

Safe relationships

RAA. about privacy and personal
boundartes; what is appropriate in
erendsh'Lps and wider re[atLonsths
(an[udmg onLLne):

RA3. about why someone may behave
d'ufferenﬂg online, anLudLng
pretending to be someone they are
not; strategies for recognising risks,
harmful content and contact; how to
report concerns

RAkL. how to respond safely and
appropriately to adults they may
encounter (in all contexts including
online) whom they do not know
Online Re[a’cLonsths I can exp[a'm
how someone can get help if they

are havmg probLems and Lden’c'ucg

when to tell a trusted adult.

PeracH and SecurL’cg I can describe
smeLe ways to increase peracg on
apps and services that prov'Lde

privacy se’c’c'mg s.




are doing online (eg.
gaming; using an avatar;
soctal media) and why.

Privacy and Security
I can describe strategies
for keeping personal

information private,

dependmg on context.

Mental Health and Well-Being
Mental health and wellbelng in primary school is a state of overall weU—beLng that includes a child’s emotional, psychological, and social health

General Whole School

Early Years
Foundation Stage:

Key Stage One: Lower Key Stage Twor

Upper Key Stage Two:




PSHE curriculum links to Mental Health/Wellbeing. The
learning blocks enables learning around Mental

Health/Wellbeing.

Mental health lead teachers in school who attended training
in how to support the Mental Health of children.

EBSA trained staff who support children proact'welg with their

health and we[[belng in week[g I:I or small group sessions.

Wellbetng Ambassadors- These children are trained and
alwags around to support any children with their

wellbetng/men’cal health.
Mental health and we[[be'mg assemblies.

A range of Nurture groups that take p[ace in spec'La[ rooms
across school such as The Nest and Roots and Shoots.
Teachers refer children for this.

Mindfulness and yoga afterschool club.
Deslgna’ced Safeguard'mg Leads in school.

Safeguardlng Officer who supports families with any mental
heal’ch/wellbelng needs.

Mental health week/Children’s mental health week celebrated
annua[[g across school. Children take part in datlg activities

durtng this week to suppor’c/ raise awareness around mental

hea[’ch/we[[betng.
A range of books to support ’ceachtng.

Outside agencies (KKIM, MHST) to support children with their
mental health.

Nur’cur‘mg school ethos where children are encouraged to talk
about their mental health / wellbeing. We have a vast range

of ways children can do this such as:

> Wellbeing Ambassadors
» Worry box in each classroom (children can write down
their worry if they dont want to tell verbally tell

someone - checked regularly)

» Worry Monster EYFS (similar to the worry box where

Alongside the whole
school focus, Mental
health and well- being
is explored through the
curriculum areas. For

example:

PSHE:

Unders’candmg

emotions

Deve[op strategies
for managmg

feeLLngs

Understand that it
is OK to ask for
help

Develop an
understanding of
the importance of
makmg healthy

choices

Alongside the whole school focus,
Mental health and well- being is
explored through the curriculum

areas. FOF example:

PSHE:

Mental Health

HIl. about different feelings
that humans can experience
HIQ. how to recognise and
name different feeLLr\gs

HI3. how feelings can affect
people’s bodies and how they
behave

Hlk. how to recognise what
others might be feeling

HIS. to recognise that not
everyone feels the same at
the same time, or feels the
same about the same things
HI6. about ways of sharing
feelings; a range of words to
describe ‘FeeLLngs

HI7. about things that help
people feel good (e.g. playing
outside, doing things they
enjoy, spending time with
family, getting enough sleep)
HI8. different things they
can do to manage big
feelings, to help calm
themselves down and/or
change their mood when
they don't feel good

HI4. to recognise when they
need help with feelings; that
it ts important to ask for
heLp with ‘FeeLLngs; and how
to ask for it

HARO. about change and Lloss
(including death), to identify
feelings assoctated with this;
to recognise what helps

people to feel better:

Science:

(AIH) - Learn about

Alongside the whole school focus,
Mental health and well- being is
explored through the curriculum

areas. FOF examp[e:

PSHE:

Mental health

HIS. that mental health,
just like phystcal health, s
part of daily life; the
importance of taking care
of mental health

HI6. about strategies and
behaviours that support
mental health — including
how good quaLLtg sleep,
phgchaL exercise/time
outdoors, bemg involved in
communL’cg groups, doLng
things for others, clubs,
and activities, hobbies and
spending time with family
and friends can support
mental health and
weLLbeLng

HI7. to recognise that
feelings can change over
time and range in
intensity

HI8. about everyday things
that affect feelings and
the importance of
expressing fee['mgs

HI9. a varted vocabulary to
use when talking about
feelings; about how to
express feeLLngs tn
different ways;

HAO. strategies to respond
to feelings, including
intense or conflicting
feelings; how to manage
and respond to feelings
appropriately and
proportionately in different
situations

HaAl. to recognise warning
signs about mental health

Alongside the whole school
focus, Mental health and
well- being is explored through
the curriculum areas. For

example:

PSHE:

As LKS2Q plus

Science:
(AIH) - Describe the
changes experLenced tn

puberfg.

Media [L’ceracg &

digital resilience

LI recognise ways in
which the internet and
soctal media can be
used both positively and

nega’cheLg




children can write down their worry and feed it to
the monster- checked regularly)

Zones of Regulation in each classroom to
communicate feelings

My Happy Mind program run throughout school.
Speak'mg to any adult in school - children know any
adult will Llisten.

Acknowledgtng children’s individual achievements in
and out of school.

/'\[[ow'mg children to have an influence over
days/events around school e.g. courageous advocacy.
Discussing events that happen around the world in
sensitive, age-appropriate ways allowing children to
talk about them, share worries and ask questions.
Know'mg children’s families/interests/worries/concerns.
These are passed from Teacher to Teacher at the end

O'F €(1Ch. year.

importance of exercise and
nutrition for humans.

and wellbeing and how to
seek support for themselves
and othersfor others at
risk.

Health, Well- Be'mg and
L'ucestgte

I can explain why some
online activities have age
restrictions, why it is
important to follow them
and know who I can talk
to if others pressure me to
watch or do something
online that makes me feel
uncomfortable (e.g. age
restricted gaming or web

sites).

I can expLaLn how using
technology can be a
distraction from other
things, in both a positive

and nega’che way

Bullying:
Bu[lymg is intentional behaviour that hurts someone else. It includes name caULng, hétﬂng, pushéng, spreading rumours, fhreafening or

undermmmg someone. It can happen anywhere - at school, at home or online. Its usually repeat‘:ed over a long perLod of time and can hurt a

child both physécally and emot‘:ionally.




Imp[emen’ca’cton:

General Whole School

Early Years
Foundation Stage:

Key Stage One:

Lower Key Stage Twor

Upper Key Stage
Two:

PSHE curriculum Llinks to Bu[[glng.

An’cL—bu[[gLng po[ch which is c[ear[g in practice and known to

children across school.
Behaviour po[ch and levels of

An’cL—bu[[gLng page on the website that children and parents are
directed to.

An’cl—bu[[gmg week celebrated annua[[g across school. Theme
of the week taken from the An’cl—bu[['mg Alliance. Each class
takes part in dallg activities around An’ct—buugtng.

Regu[ar An’cL—bu[[gLng/behavLour assemblies each term.

Children attend Reflection time at lunchtime if we think
bullying has happened. Children spend time reflecting on their
actions and talking through how their actions affect other
people. Focus on self - regulation. This is then monitored
extremely closely.

Children are encouraged to speak up if Jchey are be'mg bullied
and have a range of ways to communicate Jcth/gaLn support such
as:

> We[[be'mg Ambassadors

> Worrg box in each classroom (chtldren can write
down their worry if they dont want to tell verbally
tell someone - checked regularly)

» Worry Monster (similar to the worry box where
children can write down their worry and feed it to
the monster- checked regularly)

» Zone of regulation display in each classroom to
communicate fee['mgs

> N\g Happg Mind.

» Speaking to any adult in school - children know
any adult will listen.

Alongside the whole school
focus, bullying is explored
through the curriculum
areas. For example:

PSHE:

(R) - Managmg
ererxdsths and

social interactions

(R) - Bemg aware
of our own needs
and havmg
empathy for and
understanding of

others

Online Bu[lgtng
I can describe ways
that some peopLe can

be unkind online

I can give exampLes
of how this ngl’lJC

make peopLe fee[

Alongside the whole school
focus, bullying is explored
through the curriculum areas.

For example:

PSHE: Managlng
hurtful behaviour and
bu.ug'mg

RIO. that bodies and
feelings can be hurt by
words and actions; that
people can say hurtful

’cthgs online

RII. about how people
may feel if they
experience hurtful
behaviour or buLLgLng

RIQ. that hurtful

behaviour (ofﬂme and
online) including teasing,
name-caumg, buLLHLng
and deliberately
excluding others is not
acceptable; how to report
bullying; the importance
of telling a trusted
adult

Media literacy & digital
resilience

L7. about how the
internet and digital
devices can be used
safely to find things out
and to communicate with
others

L8. about the role of the
internet in everyday life
L9. that not all
information seen online

is true

Alongside the whole school
focus, bullying is explored
through the curriculum
areas.

FOF examp[e:

PSHE.:

Managing hurtful
behaviour and bul[glng
RIQ. about the impact
of buLLgLng, anLudLng
offline and online, and
the consequences of
hurtful behaviour

RAO. strategies to
respond to hurtful
behaviour experLenced or
witnessed, offline and
online (an[udmg teasing,
name-caumg, bu[[gmg,
trolling, harassment or
the deliberate excluding
of others) how to report
concerns and get
support

RA&l. about
discrimination: what it
means and how to

chaLLenge it

Online Bul[g'mg

I can give
examp[es of how
buug‘mg behaviour
could appear online
and how someone

can ge’c support.

I can explain why
people need to
think carefully
about how content
they post might
affect others, their

Alongside the whole school
focus, bullying is explored
through the curriculum
areas.

For examp[e: PS H EI

Managing hurtful
behaviour and bullglng
RI9. about the impact
of buLLgLng, an[udmg
offline and online, and
the consequences of
hurtful behaviour
RAO0. strategies to
respond to hurtful
behaviour expertenced
or witnessed, offline
and online (an[udmg
teasing, name-calling,
bu[[gmg, Jcr‘oumg,
harassment or the
deliberate excLudLng of
others), how to report
concerns and get
support

RAl. about
discrimination: what it
means and how to

cha[[enge it

Online Bul[g'mg

I can recognise
online bu[[gmg can
be different to
bullying in the
phgstca[ world and
can describe some

of those

differences.

I can describe how
to capture bullying

content as evidence

(e.g screen-grab,




feelings and how it
may affect how
others feel about
them (thetr

reputation).

URL, profile) to
share with others

who can help me.




Keeping Safe:

Staying safe includes the teachéng of water, road, rail, sun and fire safety whilst at school and at home. A focus is on ma/ang safe decisions
and /cnowing what to do should somefhing happen where their or others safefy is compromised.

Implementation:

General Whole School II:Earlg.]d)'tears o Key Stage One: bower lléeg g:age ¥wo:
oundation Stage: pper Key Stage Two:
-5 Currtlevllorr laks bo Keeptng Sl ’chrough our PSHE Alongside the Awl'lole Alongside the whole school focus, Keeping Alongside the whole school focus, Keeping Safe is
school focus, Keeping Safe | Safe is explored through the curriculum explored through the curriculum areas. For example
curriculum. is explored through the | gregs For example:
curriculum areas. For
eXCmeLeZ M
e Health and Safe’cg section in the PE Intent, PSHE
Imp[emen’c and Impac’c statement. ALl staff aware DSHE _ _ Keeping safe
and make children aware of safety e.g. removing - Heauh_g Wiesglos (el H37. reasons for following and complying
owellert hair up ebe wellbeing) with regulations and restrictions (including
] 4 P ' Keeping/Staying H6. that medicines (including age restrictions);, how they promote personal
Safe Iden’c'ucg risks vaccinations and immunisations and smce’cg and weLLbeLng with reference to social
Wa’cer Safety_ to keep ourselves those that SLLPPOFJC aLLerch reac’cLons) media, television programmes, films, games
o Assemblies providing children with the information and others safe. can help people to stay healthy and online gaming
appropriate to enable them to stay safe around water. H8. how to keep safe in the sun and H38. how to predict, assess and manage risk
o SWmeLn. l.esson.s 'For Yeo.r 5 an.d. Year 6 (n.on._ Unders{:and that projcecjc SkLh' ‘From s damage tn d-.l—'F'FerenJC sttuatlons
. J hich h eul Th rules he[p to keep H4. about different ways to learn and H39. about hazards (an[udmg fire rLsks) that
swimmers) which are part of the PE curriculum. e S RENCRENE BEl L\ ccognising the importance of may cause harm, tnjury or risk in the home
children are taught about poolside safety. safe. knowing when to take a break from and what they can do reduce risks and keep
time online or TV safe
Road Safe’cg HIO. about the people who help us to H4O. about the importance of ’cakmg
e Assemblies prode’mg children with the information stay physically healthy and safe. medicines correctly and using household
. Keep'mg safe produc’cs sa\celg, (e.g. fo[[owmg instructions
appropriate to enable them to stay safe around roads. .
HA8. about rules and age restrictions carefully)
e Road Safety Week is celebrated annually in school. that keep us safe Hil. strategies for keeping safe in the local
o B'Lkeab'LL'Lch for Year S and a few in Year 6 (non—rlders). HAQ. to recognise risk in simple environment or unfamiliar places (rail, water,
This focusses on safety on the roads, rules of the road, everyday sttuations and what action road) and firework safety safe use of digital
po’cen’cta[ dangers and consequences. to take to minimise harm devices when out and about
e Road fot ksh ) (B duri H30. about how to keep safe at home Hbd. about the importance of keeping
oad sarety workshops ln specliic year groups auring (including around electrical appliances) | personal information private; strategies for
year. and keepmg safe online, an[udmg how to
fire safety (e.g. not playing with manage requests for personal information or
Sun Smce’cg matches and L’Lghters) images of themselves and others; what to do
e Assemblies providing children with the information M3l that household products tf frightened or worrted by something seen
. . (anLudmg mechLnes) can be harmful or read online and how to report concerns,
appropriate to enable them to stay safe in the sun. ,
. . . if not used correc’c[g inappropriate content and contact
e PSHE curriculum/ Science curriculum H3&. ways to keep safe in familiar H43. about what is meant by first aid; basic
and unfamiliar environments (e.g. techniques for dealing with common
Rail Safety beach, shopping centre, park, swimming | niuries?
juries
e Assemblies prode’mg children with the information EEOL’ ondthefsfreet) and how to cross Hib. how to respond and react in an
appropriate to enable them to stay safe around the © road saredy S emergency situation; how to identify
railwa H33. about the people whose job it is situations that may require the emergency
J to help keep us safe services; know how to contact them and




Fire Safety
o Assemblies prov'Ld'Lng children with the information
appropriate to enable them to stay safe around the fire

and how to prevent fire.

H3k. basic rules to keep safe online,
including what ts meant by personal
information and what should be kept
private; the importance of telling a
trusted

adult if they come across something
that scares them

H35. about what to do if there is an
accident and someone is hurt

H36. how to get heLp in an emergency
(how to dial 999 and what to say)

what to say




Keeping Healthuy:

Keeping hea[f:hy means doLng things that are good for your body - fhzngs like eating nutritious foods, exercising, brushing your teeth and getting

enough s[eep. Its important to understand how what you eat and what you do affects your body. A balanced diet means that your body is

getting all the nutrients it needs.

Imp[emen’ca’clon

Genera[ WI’IOLQ SCI’IOOL

Early Years
Foundation S’cage:

Keg S’cage One:

Lower Key Stage Two:
Upper Key Stage Two:

Phgstca[ Ac’chL’cg

o Twice week[g PE Classes: Ensure students have regu[ar
phgslca[ education classes to deve[op fitness habits.

o Active P[ag’clme: Dengna’ce time for unstructured outdoor

p[ag, encouraging children to be active.

e After-School Spor’cs Programs: Offer a variety of sports and

phgslca[ activities for students to join.

e Links with Pennine Spor’cs Par’cnershlp offer'mg other sporting

activities for all children.

e Links with HTFC offer'mg advice and well-trained staff on

SChOOL,S hea[’ch and we[[be'mg.

e Curriculum covers ways of keep'mg hea[’chg 'an[ud'mg oral

hggtene, s[eep, d'Lg'L’ca[ we[[be'mg and hea[’chg eating.

° Work'mg with Locala and other local agencies to support

children and families.

° Safeguard'mg officer suppor’cs families.

Physical Activity

"We encourage daLLg
physical activity to help
children develop their
gross motor skills and
overall fitness

‘Outdoor play is an
essential part of our day,
promoting movement and

exploration.”

A. Healthy Eating

"We promote healthy
eating by providing
nutritious snacks and
meals.’

‘Children are encouraged
to try a variety of fruits
and vegetables.

3. Hydration

"Water s available
throughout the day to
ensure children stay
hydrated.’

‘We teach children the
importance of dr’mk‘mg

water and recognising

thirst.”

Healthy lifestyles
(phgslca[ weLLbeLng)
HI. about what keeping
healthy means;

different ways to keep

healthy
HQ. about foods that

support good health
and the risks of eating
too much sugar

H3. about how physical
activity helps us to
stay healthy, and ways
to be physically

active everyday

Hi. about why sleep is
important and
different ways to rest
and relax

HS. smeLe hHgLene
routines that can stop
germs

from spreadmg

Hé. that medicines
(anLudLng vaccinations
and immunisations
and those that support
aLLerch reac’cLons) can
help people to stay
healthy

H7. about dental care
and visiting the
dentist; how to brush
teeth correctly; food
and drink that support
dental health

H8. how to keep safe
in the sun and protect
skin from sun damage

Healthy Llifestyles (physical wellbeing)

HI. how to make informed decisions about health

HA. about the elements of a balanced, healthy
lifestyle

H3. about cholces that support a healthy Llifestyle,
and recognise what might influence these

Hbk. how to recognise that habits can have both
positive and negative effects on a healthy
lifestyle

HS. about what good physical health means; how
to recognise ear[g signs of phgstca[ illness

H6. about what constitutes a healthy diet; how to
plan healthy meals; benefits to health and
wellbeing of eating nutritionally rich foods; risks
associated with not eating a healthy diet
including obesity and tooth decay.

H7. how regu[ar (daLLH/weekLH) exercise benefits
mental and physical health (e.g. walking or
cycling to school, daily active mile); recognise
opportunities to be physically active and some of
the risks assoctated with an inactive lifestyle

H8. about how sleep contributes to a healthy
lifestyle; routines that support good quality sleep;
the effects of lack of sleep on the body feelings,
behaviour and ability to learn

HA. that bacteria and viruses can affect health;
how everyday hygiene routines can limit the
spread of infection; the wider importance of
personal hygiene and how to maintain it

HIO. how medicines, when used responstblg,
contribute to health; that some diseases can be
prevented by vaccinations and immunisations; how
allergies can be managed

HIl. how to maintain good oral hygiene (including
correct brushing and flossing);

why regular visits to the dentist are essential;
the impact of Llifestyle choices on dental care
(e.g. sugar consumption/acidic drinks such as fruit
jutces, smoothies and fruit teas; the effects of
smoking)




HA. about different
ways to learn and
play; recognising the
importance of knowing
when to take a break

from time online or

TV

HIO. about the people
who help us to stay
phystcally healthy

HIQ&. about the benefits of sun exposure and risks
of overexposure; how to keep safe from sun
damage and sun/heat stroke and reduce the risk
of skin cancer

HI3. about the benefits of the internet; the
importance of balancing time online with other
activities; strategies for managing time online
Hlk. how and when to seek support, including
which adults to speak to in and outside school,
if they are worrted about their health

Mental health

HIS. that mental health, just like physical health,
is part of daily life; the importance of taking
care of mental health

HI6. about strategies and behaviours that support
mental health — including how good qua[L’cg
sLeep, phgcha[ exercise/time outdoors, be'mg
involved in communL’cg groups, doLng ’ch'mgs for
others, clubs, and activities, hobbles and spending
time with family and friends can support mental
health and wellbeing

HI7. to recognise that feelings can change over
time and range in intensity

HI8. about everyday things that affect feelings
and the meor’cance of expressing ‘FeeLLngs

HIG. a varied vocabulary to use when talking
about Feengs; about how to express Feengs in
different ways;

HARO. strategies to respond to ‘Fee['mgs, including
intense or comCLLc’c'mg feelings; how to manage
and respond to feelings appropriately and
proportionately in different situations

HAl. to recognise warning signs about mental
health and wellbeing and how to seek support for

themselves and others




Radicalisation and Fxtremism:

Radicalisation is the process by which someone comes to support extreme Ldeo[ogées. In this context we refer to extremism that is harmful and

hateful. This can sometimes be the precursor to terrorism which involves serious criminal acts for advancing a poliﬁcal, religious or Ldeological

cause.

Extremism and radicalisation can have a devasfaﬁng effect on individuals, families and communities.

Innphanenhﬁkxt

Genera[ Who[e
School

Early Years
Foundation S’cage:

Keg S’cage One:

Lower Keg S’cage Two:

Upper Keg S’cage Two:

PSHE curriculum Llinks. The [earn'mg blocks enables [earn'mg

around rLgh’c/wrong, how to get he[p, strangers.
Dengna’ced Safeguard'mg Leads (DSL) in school.

CPOMS - communicates and records any Safeguard’mg so there
is clear communication across school. ApproprLa’ce peop[e are

aware of any concerns to monitor.
Safeguard'mg Officer suppor’cs families.
Safeguard'mg PoLch

Childline dLsp[ags in every classroom so children are aware of a
way to report concerns if Jchey are worried or if some’ch'mg has

happened.

Children encouraged to get he[p/suppor’c in many ways. Theg have
mu[’ctp[e ways of express'mg concerns: worry boxes, we[[be'mg
Wednesdags, fee['mgs dLsp[ag in c[assrooms, worry monster,

encouraged to speak to any adult, PSHE Llessons, Thrive etc.

All staff take part in PREVENT and CHANNEL training

'meorm'mg staff which includes how to spots signs of
radicalisation and extremism and how to report this to ensure

the safe’cg of the children in school.

ALl staff took part in Safeguard'mg training so staff can spot
poss'Lb[e signs and how to report this to ensure the safe’cg of our

children in school.

This is explored
through the
curriculum areas. For
example:

PSHE

Keeang/S‘caHLng Safe

Identify risks to keep
ourselves and others

SQ‘FQ

This is explored through the
curriculum areas. For
example:

PSHE

Recognise that they share a
responsLbLLL’cg for keep'mg
themselves and others safe,

when to say yes, no, I'll ask

and T'LL tell.

Know who to go to if they
are worrted and to keep

trying until they are heard.

Know how to respond safely
and appropriately to adults
they may encounter whom

they do not know.

Iden’c'ucg specLaL peopLe who
work in the community who
are responsLbLe for Lookmg
after and protecting us.
Know how to contact those
special people when they
need their help and the
vocabulary and confidence
to do so, including dialling
499 in an emergency.

This is explored through the

curriculum areas. For example:
PSHE

Know how to respond
safely and appropriately to
adults they may encounter

whom they do not know.

Identify where and how to
get help, to keep trying
until they are heard the
vocabulary and confidence

to do so.

Understand that increased
Lndependence br'mgs
increased responsibility to

keep themse[ves SCL'FQ.

(Develop strategies for
keepmg thchaLLg and
emotionally safe in

different situations.

This is explored through
the curriculum areas.

FOF examp[e:
RE

Demonstrate an

understanding of what
is right and wrong, just,
and fair in a sensitive

and appropriate manner.

PSHE

Understand there are
some cultural practices

against British law.

Understand how
pressure to behave in
unacceptable, unhealthy
or risky ways can come
from a vartety of
sources, an[udmg peopLe
they know and the

media.

Identify where and how
to get help, to keep
trying until they are
heard the vocabulary
and confidence to do

SO.

Know how to respond
safely and appropriately

to adults they may




encounter whom they
do not know




Forced Marriage:

A forced marriage is a marriage where one or both peop[e do not consent to the marriage and are coerced into it fhrough pressure or abuse. It

{s a serious abuse of human réghfs and a form of domestic abuse.

Implementation:

Genera[ Who[e SChOOl.

Early Years
Foundation Stage:

Key Stage One:

Lower Key Stage Twor

Upper Key Stage
Two:

e PSHE curriculum Llinks. The [earn'mg blocks
Re[a’clonshtps and Be'mg Safe enables [earn'mg
around forced marriage and how to get

he[p/suppor’c.

o Dengna’ced Safeguard‘mg Leads (DSL) in

SChOOl..

e CPOMS - communicates and records any
Safeguard‘mg so there is clear communication
across school. Approprta’ce peop[e are aware of

any concerns to monitor.
° Safeguard'mg Officer suppor’cs families.
° Safeguard'mg PoLch

e Childline dLsp[ags in every classroom so
children are aware of a way to report concerns
if ’cheg are worried or if some’ch'mg has

happened.

e Children encouraged to get help/support in
many ways. They have multiple ways of
expressing concerns: worry boxes, wellbeing
Wednesdags, fee['mgs dLsp[ag in classrooms,
worry monster, encouraged to speak to any

adult, PSHE Llessons, Thrive etc.

Understanding Family
Structures

"We explore the different
fgpes of families in our
community, recognizing that
every famLLg s untque."
'Children learn about various
family structures, including
extended families and
different cultural
backgrounds.’

Celebrating Family Diversity
"We celebrate the diverse
traditions and values of
families, incorporating these
into our learning activities’
'Children share stories and
experiences about thetr
families, promoting
understanding and respect.
Famtlg Roles and
Responsibilities

"We discuss the roles of
different ‘FamLLg members
and how they contribute to
the family unit.

'Children learn about the
importance of cooperation
and support within families.
Family Traditions and
Celebrations

"We invite families to share
their traditions and
celebrations, enriching our
learning environment.’
'Children learn about various
cultural festivals and family
customs, promoting
inclustvity.’

Families and close posL’che
relationships

RI. about the roles different
people (e.g. acquaintances,
friends and reLatLves) pLag tn
our lives

RA. to identify the people who
love and care for them and
what they do to help them
feel cared for

R3. about different types of
families including those that
may be different to their own
RL. to identify common
features of family Llife

RS. that it ts important to tell
someone (such as their
teacher) if something about
their family makes them
unhappg or worrted

Safe relationships

RIS. how to respond safely to
adults they don't know

RI7. about knowing there are
situations when they should ask
for permission and also when their
permission should be sough’c

RI8. about the importance of not
keeping adults” secrets (only happy
surprises that others will find out
about eventually)

RIQ. basic techniques for resisting
pressure to do something they
dont want to do and which may
make them unsafe

RAO. what to do if they feel

unsafe or worrted for themselves

Families and close
positive relationships
RI. to recognise that
there are different types
of relationships (e.g.
{rLendsths, famLLg
relationships, romantic
relationships, online
relationships)

R3. about marriage and
civil par’mersth as a
legal declaration of
commitment made by
two adults who love and
care for each other,
which is intended to be
L'uceLong

R6. that a feature of
positive family life is
caring relationships;
about the different ways
in which peop[e care for
one another

R7. to recognise and
respect that there are
different types of
family structure
(tncluding single parents,
same-sex parents, step-
parents, blended
families, foster parents)
that families of all
Jcgpes can give FamLLg
members love, security
and stability

R8. to recognise other
shared characteristics of
healthy family Llife,
including commitment,
care, spending time

together; being there for

This is exp[orec[ fhrough
the curriculum areas.

FOF examp[e:

PSHE

Families and close posLtLve

relationships

RI. to recognise that there
are different types of
relationships (e.g.
erendsths, famt[g
relationships, romantic
relationships, online
relationships)

R&. that forcing anyone
to marry against their will
s a crime; that help and
support s available to
people who are worried
about this for themselves
or others

R7. to recognise and
respect that there are
different types of family
structure (including single
parents, same-sex parents,
step-parents, blended
families, foster parents)
that families of all types
can give famLLg members
love, security and stability
RA. how to recognise if
fam‘LLH re[a’ctonshtps are
making them feel unhappy
or unsafe, and how to
seek help or advice
Friendships

RIQ. to recognise what it
means to know someone
online” and how this
differs from knowing




or others; who to ask for help and
vocabulary to use when asking for
help; importance of keeping trying
until they are heard

each other in times of
difficulty

RA. how to recognise if
family relationships are
making them feel
unhappy or unsafe, and
how to seek help or
advice

FrLendsh'Lps

RI&. to recognise what
it means to ‘know
someone online and
how this differs from
knowing someone face-
to-face; risks of
communLca’ang online
with others not known
face-to-face

RI3. the importance of
seeking support if
FeeLLng Lone[g or
excluded

RI8. to recognise if a
FrLendsth (oane or
offline) is makmg them
feel unsafe or
uncomfortable; how to
manage this and ask for
support if necessary
Safe relationships
RAA. about privacy and
personal boundaries;
what s appropriate in
erendsths and wider
relationships (including
online);

RAk. how to respond
safely and appropriately
to adults they may
encounter (in all
contexts including
online) whom they do
not know

RA6. about seeking and
giving permission
(consent) in different

situations

someone face-to-face;
risks of communicating
online with others not
known face-to-face

RIS, strategies for
recognising and managing
peer influence and a
desire for peer approvaL tn
erendsths: to recognise
the effect of online
actions on others

RI8. to recognise if a
erendsth (on[’me or
offline) ts making them
feel unsafe or
uncomfortable; how to
manage this and ask for
support if necessary

Safe relationships

RAA. about privacy and
personal boundaries; what
is appropriate in
erendsths and wider
re[a’ctonsths (an[udmg
on['me):

RAk. how to respond
safely and appropriately to
adults they may encounter
(in all contexts including
online) whom they do not
krow

RA6. about seeking and
giving permission (consent)
in different situations
RA7. about keeping
something confidential or
secret, when this should
(e.g. a birthday surprise
that others will find out
about) or should not be
agreed to, and when it is
right to break a
confidence or share a
secret

RA8. how to recognise
pressure from others to do
something unsafe or that




RA7. about keeping
something confidential
or secret, when this
should (e.g. a birthday
surprise that others will
find out about) or
should not be agreed to,
and when it is right to
break a confidence or
share a secret

RA8. how to recognise
pressure from others to
do something unsafe or
that makes them feel
uncomfortable and
strategies for managing
this

RA4. where to get
advice and report
concerns if worried
about their own or
someone else’s personal

safe’cg (anLudLng oane)

makes them feel
uncomfortable and
strategtes for managing
this

RAY. where to get advice
and report concerns if
worried about their own or
someone else’s personal
safe’cg (an[udmg onLLne)
Respecting self and others
R3l. to recognise the
importance of self-respect
and how this can affect
their thoughts and
feelings about themselves;
that everyone, including
them, should expect to be
treated politely and with
respect by others
(an[udmg when online
and/or anonymous) in
school and in wider
society; strategies to
improve or support
courteous, respectful
relationships

R3d. about respecting the
differences and
similarities between people
and recognising what they
have in common with
others e.g. phgstca[[g, in
personality or background
R33. to listen and respond
respectfully to a wide
range of peop[e, an[udmg
those whose traditions,
beliefs and lifestyle are
different to their own
R34, how to discuss and
debate topical tssues,
respect other people’s point
of view and constructively
challenge those they

disagree with




Honour Based Violence

includin

EGM

‘Honour -based abuse (HBA) is abuse motivated by the belief that someone in the f‘amdy‘ has broughf shame or dishonour to the famdy or

community, and the abuse is committed to protect or defend the honour of the famdy or community.

Implementa’cton:

Genera[ Who[e SChOOl.

Early Years

Foundation S’cage:

Key Stage One:

Lower Key Stage Two:

Upper Key Stage Twor

NSPCC Assemblies to give the children the information that
Jcheg need to keep safe. (Pantosaurus and PANTS ru[e)

There is a possible lesson plan and supporting resources to use
to teach individual children, small groups or a whole class about
FGM if we think it is appropriate. We have made the decision
not to teach this as part of our curriculum but if we think this

will affect/has affected a certain child/child we will teach
L’c/suppor’c children.

Dengna’ced Safeguard'mg Leads (DSL) in school.

CPOMS - communicates and records any Safeguard'mg so there
is clear communication across school. Approprta’ce peopLe are
aware of any concerns to monitor.

Safeguard'mg Officer suppor’cs families.
Safeguard'mg Poltcg

Childline dLsp[ags in every classroom so children are aware of a
way to report concerns if Jchey are worried or if some’ch'mg has

happened.

Children encouraged to get he[p/suppor’c in many ways. Theg
have mu[’ctp[e ways of expressing concerns: worry boxes, we[[be'mg
Wednesdags, fee['mgs dLsp[ag in c[assrooms, worry monster,

encouraged to speak to any adult, PSHE lessons, Thrive etc.

Exp[ored t/'mroug/'l
the curriculum

areas. FOF examp[e:

PSHE

Iden’c'ucy risks to
keep ourselves and
others safe.

Exp[ored H’lroug/'L the

currlcu[um areas. FOF exampLe:

PSHE

Safe relationships

RI3. to recognise that
some things are private
and the importance of
respecting privacy that
parts of their body
covered by underwear are
private

RIS. how to respond
safely to adults they
don't know

R16. about how to respond
if physical contact makes
them feel uncomfortable
or unsafe

RI8. about the importance
of not keeping adults’
secrets (only happy
surprises that others will
find out about
eventually)

R19. basic technLques for
resisting pressure to do
something they don't
want to do and which
may make them unsafe
RAO. what to do if they
feel unsafe or worried
for themselves or others;
who to ask for help and
vocabulary to use when
asking for help;
importance of keeping
trying until they are
heard

Ourselves, growing and

changing

HAA. to recognise the

Exp[ored t/'lrough the

curriculum areas. For example:
PSHE

Begin to understand the
concept of keeping
something confidential
or secret, when they
should or should not
agree to this and when
it is right to break a
confidence’ or ‘share a

secret’.

Understand personal
boundartes. Identify
what they are willing to
share with their most
specLaL peopLe: friends;
classmates and others.

Understand that we all
have rLgh’cs to privacy

Understand the right to
protect our bodies from
inappropriate and
unwanted contact and
the importance of

peracU.

Understand that each
person’s bodg beLongs
to them

Understand personal
space and unwanted

touch

Exp[ored fhrough the curriculum

areas. For exampLe:

PSHE

Understand the concept of
eeping something
confidential or secret, when
they should or should not
agree to this and when it is
right to

‘break a confidence' or

‘share a secret’.

Understand that they have
the right to protect their
bodg from tnapproprtafe and
unwanted contact and the

meor’cance of peracg.

Recogntse the meor’cance of

permLssLon seekmg/consen’c.




ways in which we are all
unique

HA5. to name the main
parts of the body
including external
genitalia (e.g. vulva,
vagina, pents, testicles)
HA6. about growing and
changing from young to
old and how people’s

needs change




Drugs. Alcohol and Tobacco (Substance Misuse):

Subsfance misuse (s when someone's ern/ang or drug use becomes harmfu[ or dependent By 'flarmful' we mean when someone pufs fhemselves or of:hers

in danger.

Implementa’clon:

Genera[ Who[e S ChOOl.

Early Years
Foundation Stage:

Key Stage One:

Lower Key Stage
Two:

Upper Key Stage
Two:

Curriculum - Jceach'mg children about Drugs, Alcohol and Tobacco
(Subs’cance Misuse)

Curriculum Llinks Jchrough our PSHE curriculum. The [earntng block

Drug Education enables [earnlng around this.

Curriculum links Jchrough our science curriculum. The [earntng block

Animals Inc[ud‘mg Humans enables [earntng around this.

Teachers have the flexibility to address subjects like at any time
dur'mg the school year (above and begond our currLcu[um) if ’cheg
think relevant for their cohort of children or certain
groups/LndLdeuaL children - if an issue arises for examp[e.

For concerns surround'mg this:

> Dengna’ced Safeguard'mg L eads (DSL) in school.

» CPOMS - communicates and records any Safeguarding so
there is clear communication across school. Appropriate
people are aware of any concerns to monitor.

> Safeguard'mg Officer suppor’cs families.

> Safeguard'mg Poltcg

» Childline dLsp[ags in every classroom so children are aware of
a way to report concerns if they are worried or if something
has happened.

> Children encouraged to get help/support in many ways.

They have multiple ways of expressing concerns: worry
boxes, fee['mgs dLsp[ag in classrooms, worry monster,
encouraged to speak to any adult, PSHE Llessons, Thrive

etc.

Alongside the whole school
focus, drugs, alcohol and
tobacco (Substance Misuse) is
explored through the

currLcu[um areas. FOF exampLe:

PSHE:

Alongside the whole schooll
alcohol  and|
tobacco (Substance Misuse)
through  the

curriculum areas.

focus,

drugs,
is exp[ored

examp[e:

PSHE.:

Drugs. alcohol and
tobacco

H37. about things
that people can put
into their body or on
their skin; how these
can affect how

peopLe FeeL

Keep'mg safe

HAR8. about rules and
age restrictions that
keep us safe

HA4. to recognise risk
tn smeLe evergdag
situations and what
action to take to

minimise harm

Keep'mg safe
HA8. about rules
and age restrictions

that keep us safe

Alongside the whole
school focus, drugs,
alcohol and tobacco
(Substance Misuse) is
explored through the
curriculum areas.

FOF exampLe:

PSHE.:

Distinguish between
safe and harmful
and to know some
substances can be

harmful if misused.

Understand that
people have
different attitudes

to risk.

Recogmsmg,
prech’ang and
assess'mg risks in

different situations.

Understand when
’cheg need heLp,
where to get he[p

and how to ask

for he[p

Learn rules about

stagmg safe.

Alongside the whole school
focus, drugs, alcohol and
tobacco (Substance Misuse)
is explored through the
curriculum areas. For

examp[e:

PSHE:

Drugs, (ll,COhOl, and

tobacco

H46. about the risks
and effects of legal
drugs common to
evergdag life (e.g.
cigarettes, e-
clgarettes/vaping,
alcohol and
medicines) and their
impact on health;
recognise that drug
use can become a
habit which can be
difficult to break
Hb&7. to recognise
that there are laws
surrounding the use
of legal drugs and
that some drugs are
illegal to own, use
and give to others
H48. about why
people choose to use
or not use drugs
(tncluding nicotine,
alcohol and
medicines);

HL49. about the
mixed messages in
the media about
drugs, including

alcohol and




smoking/vaping

H50. about the
organtsations that can
support people
concerning alcohol,
tobacco and nicotine or
other drug use; people
they can talk to if

they have concerns

Science:

(AIH) - Knowledge
about how to keep
their bodies healthy
and how their
bodies might be
damaged -
anLudLng how some
drugs and other

substances can be
harmful to the human
bodg.




Gang and Knife Awarenessincluding criminal and sexual exploitation:

Children and young people involved with gangs and criminal exp[oéfaﬁon need help and support They mighf be victims of violence or pressured

into doLng f:hings like stea[ing or carrying drugs or weapons. They nghf be abused, exp[oifed and put into dangerous situations.

Implementation:

Genera[ Who[e S ChOOl.

Early Years
Foundation
Stage:

Key Stage One:

Lower Key Stage Twor:

Upper Key Stage Two:

Teachers have the ﬂebeLLLch to address subjects like at any time
durmg the school year if Jcheg think relevant for their cohort of
children or certain groups/LndLdeuQL children - f an issue arises for

exampLe.

Close links with PCSOs and assemblies and workshops delivered to
both parents and. children.

For concerns surroundmg this:

DengnaJced Sonceguardmg Leads (DSL) in school.

CPOMS - communicates and records any Scnceguardmg so there is
clear communication across school. ApproprLate peopLe are aware of
any concerns to monitor.

Scuceguardmg Officer supports families.

Scnceguardmg PoLch

Childlire dLspLags around school so children are aware of a way to
report concerns if they are worrted or if something has happened.
Children encouraged to get help/support in many ways. They have
muLJchLe ways of expressing concerns: worry boxes, fee['mgs dLspLay tin
classrooms, worry monster, encouraged to speak to any adult, PSHE
lessons etc.

Keep'mg safe

H&8. about rules and age
restrictions that keep us
safe

HA9. to recognise risk in
simple everyday situations
and what action to take
to minimise harm

H3&. ways to keep safe in
familiar and unfamiliar
environments (e.g. beach,
shopping centre, park,
swimming pool, on the
street) and how to cross
the road scuCeLg

H33. about the people
whose job it is to help
keep us safe

H3k. basic rules to keep
safe online, anLudmg what
is meant by personal
information and what
should be kept private; the
importance of telling a
trusted

adult if they come across
something that scares
them.

H36. how to get help in

an emergencg (l’\OW to dLClL

999 and what to sag)

Keepmg safe

H37. reasons for following
and complying with
regulations and restrictions
(including age restrictions);
how they promote personal
safety and wellbeing with
reference to soctal media,
television programmes,
films, games and online
gaming

H38. how to predict, assess
and manage risk in
different situations

HLl. strategies for keeping
safe in the local
environment or unfamiliar
pLaces (ra'LL

water, road) and firework
safety safe use of digital
devices when out and
about

Hbb. how to respond and
react in an emergency
sttuation; how to identify
sttuations that may
require the emergency
services; know how to
contact them and what to
say

R3l. to recognise the
importance of self-respect
and how this can affect
thetr thoughts and
feelings about themselves;
that everyone, including
them, should expect to be
treated politely and with
respect by others

(including when online

ALl of LKSA plus:

Ben Kinsella Trust
knife crime resources to
support ’ceachmg of

dangers of knife crime.

Assemblies and
workshops for UKSQ

pupLLs delivered in
par’cnershtp with WYP




and/or anonymous) in
school and in wider
society strategies to
improve or support
courteous, respectful
relationships.

RA7. about keeping
something confidential or
secret, when this should
(e.g. a er’chdaH surprise
that others will find out
about) or should not be
agreed to, and when it is
right to break a
confidence or share a
secret

RA8. how to recognise
pressure from others to do
some’chmg unsafe or that
makes them feel
uncomfortable and
strategies for managing
this

RA49. where to get advice
and report concerns if
worrted about their own or

someone QLSQ!S personaL

sawce’cg (anLudLng onLLne)




Domestic Violence and Abuse:

Domestic abuse is any type of controumg, coerclve, threatenéng behaviour, violence or abuse befween peop[e who are, or who have been in a

re[aﬁonship, regard[ess of gender or sexualify.

Implemerdation

Genera[ Who[e
School

Early Years
Foundation S’cage:

Key Stage One:

Lower Key Stage Two:
Upper Key Stage Two:

PSHE curriculum Llinks. The [earn'mg blocks Re[a’ctonshtp

and, Grow'mg Up enables [earnlng around rLgh’c/wrong,

consent, how to get he[p.

Dengna’ced Safeguard‘mg Leads (DSL) in school X 7

CPOMS - communlca’ces and FQCOFdS O.ﬂy

Safeguard‘mg SO Jchere is c[ear communication

across SChOOl.. APPFOPFLQJCQ peop[e are aware O‘F ang

concerns to monitor.

Safeguard'mg schedule details training for all staff.

ALl staff took part in annual safeguard'mg training
so staff can spot poss'Lb[e signs of CSE and how to

report this to ensure the safe’cg of our children in

SChOOL.

Regu[ar Tra'm'mg and po[ch upda’ces given to all

staff. Week[g safeguard'mg upda’ces in staff

mee’c'mgs.

Safeguard'mg officer (N\rs Johnson) suppor’cs

families.
Safeguard'mg Poltcg

Safeguard'mg and Childline pos’cers ACross so

children are aware of a way to repor’c concerns if

’cheg are worried or if some’ch'mg has happened.

Children encouraged to get he[p/support in many

ways. Theg have mul’ctple ways of express'mg

focus, this is exp[ored
through the curriculum

areas. FOF exampLe:

PSHE

Know that resorting

to violence is never

right

A[ongside fhe WhO[.e SChOO[.

A[ongstde the whole school focus, this is
exp[ored ihrough the curriculum areas. For

exampLe:

PSHE

Families and close posL’che
relationships

RI. about the roles different people
(e.g. acquaLntances, friends and
reLa’ches) pLag in our lives

RA. to identify the people who love
and care for them and what they do
to help them feel cared for

R3. about different types of families
including those that may be
different to their own

R&. to Lder\’cufg common features of
‘FamLLg life

RS. that it is important to tell
someone (such as their teacher) if
something about their family makes
them unhappy or worried

Safe relationships

RI8. about the importance of not
keeping adults™ secrets (only happy
surprises that others will find out

about even’cuaLLg)

Manag'mg hurtful behaviour and
bu[[y'mg

RIO. that bodies and feelings can be
hurt by words and actions; that
people can say hurtful things online
RIl. about how people may feel if
they expertence hurtful behaviour or
buLLgLng

RIQ&. that hurtful behaviour (offline
and online) including teasing, name-

calling, bullying and deliberately

A[ongside the whole school focus, this is exp[ored
H’lroug/'l the curriculum areas.

FOF examp[e:

PSHE

Families and close pos'L’c'Lve
relationships

RI. to recognise that there are different
types of relationships (e.g. friendships,
family relationships, romantic

relationships, online relationships)

Ré. that a feature of positive family life
is caring relationships; about the
different ways in which peop[e care for
one another

R7. that families of all types can give
famLLH members love, securttg and
stability

R8. to recognise other shared
characteristics of healthy family life,
including commitment, care, spending
time together; being there for each other
in times of difficulty

R4. how to recognise if famLLg
relationships are making them feel
unhappy or unsafe, and how to seek help
or advice

Manag‘mg hurtful behaviour and
bu[[g‘mg

RI9. about the impact of bullying,
anLudmg offline and online, and the
consequences of hurtful behaviour

RAO. strategies to respond to hurtful
behaviour experienced or witnessed,
offline and online (including teasing,
name-calling, bullying, trolling,
harassment or the deliberate excluding
of others) how to report concerns and




concerns: worry boxes, zones of regu[a’clon dLsp[ag itn
classroom, encouraged to speak to any adult, PSHE

LQSSOR.

Collective Worsth and Class Assemblies e.g. How
we keep you safe in schoo[, NSPCC, Online safe’cg.

excluding others is not acceptable;
how to report bullying the

importance of telling a trusted adult

get support

Safe relationships

RAA. about privacy and personal
boundartes; what is appropriate in
friendships and wider relationships
(an[ud’mg on['me);

RAL. how to respond safely and
appropriately to adults they may
encounter (in all contexts including
online) whom they do not know

RAS. recognise different types of
phystcal contact; what is acceptable and
unacceptable; strategies to respond to
unwanted physical contact

RA6. about seek'mg and giving permission
(consent) in different situations

RA7. about keeping something
confidential or secret, when this should
(e.g. a birthday surprise that others will
find out about) or should not be agreed
to, and when it is right to break a
confidence or share a secret

RA9. where to get advice and report
concerns if worried about their own or
someone else’s personal safety (including
on['me)

Respecting self and others

R30. that personal behaviour can affect
other people; to recognise and model

respec’cfu[ behaviour online

R3l. to recognise the importance of self
respect and how this can affect their
thoughts and feelings about themselves;
that everyone, including them, should
expect to be treated politely and with
respect by others (including when online
and/or anongmous) in school and in
wider society strategies to improve or

suppor’c courteous, respectfu[ reLatLonsths

























